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Executive Summary 
 

The main objective of IO2 was to develop an innovative model to identify and support 
young people at risk of being NEET and to implement and test it in three pilot locations 
(Spain, Italy and Portugal). As reported in IO2-A1, this model was developed via an 
iterative process involving all project partners between July and September 2015.  

The main elements of the model include: 

• A preparation phase – in which school or other staff are trained in delivering 
the intervention and a multi-agency project group is set up and has met to 
discuss how to increase the social capital of programme participants 

• A pre-selection/induction element – ensuring that the right young people are 
chosen to take part and are engaged in the process right from the start 

• A guidance element – focussing on preparing young people for their 
placement(s) and their transition to EET, mainly as a group but also some one-
to-one meetings 

• An ‘experience-of-EET’ element – involving one or more direct experiences of 
the workplace and/or other learning environments 

• A post-placement consolidation period and future planning period – involving 
both one-to-one and group work. 

IO2-A2, A3 and A4 set out the key components of this model, while IO2-A5 presented 
the main ways of monitoring the results of the three pilots.  

After summarising the main elements of the model and the data on which this report is 
based in Section 1, this document sets out the results of the piloting in Italy (December 
2015 to July 2016), Portugal (February to June 2016) and Spain (April to June 2016), 
involving 52 students who started and 41 who completed the full programme in the 
three countries. Section 2 provides an overview and comparison across the three pilot 
sites with regard to the schools involved in the pilot, participant characteristics, and 
details relating to the different elements of the pilot projects with regard to preparation 
and delivery. Sections 3 to 5 then present more details on each of the three pilots in 
Portugal, Spain and Italy respectively – exploring the exact details of the pilot, an outline 
of each of the sessions delivered as part of it, key lessons learned from it, and sets out 
recommendations for the future development of the model. 

The report ends with a final section presenting the main conclusions and 

recommendations of the pilot.  
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1. IO2 Methodology of INDIVIDUALIZED targeting and 
TAILORED intervention for young people at risk of NEET 

1.1 The NEETs at risk pilot model 

 
The main objective of IO2 was to develop an innovative model to identify and support 
young people at risk of being NEET and to implement and test it in three pilot locations 
(Spain, Italy and Portugal). The model aimed to be preventative – identifying at risk 
young people and providing them with a smoother transition into the labour market 
and/or further learning or training. 

IO2 consisted of six logical activities across three distinct phases (Preparation, 
Implementation and Follow-up) – including: 

 

Preparation 
• Activity 1 (A1): Guidelines for the application of the pilot project in partners’ 

countries: this activity aims at developing the methodology with reference to 
existing best practices and of relevance to the needs and situations in the 
partner countries (July-September 2015) 
 

Implementation 
• Activity 2 (A2): Application of the pilot project in partners’ countries 

(September-December 2015) 
• Activity 3 (A3): Mentoring and coaching sessions 1: employability and transition 

from school/VET to work (September-December 2015) 
• Activity 4 (A4): Mentoring and coaching sessions 2: provide work experience 

opportunities (September-December 2015) 
• Activity 5 (A5): Preparation of staff to apply the pilot testing and the measures 

foreseen in the methodology (December 2015) 
 

Follow-up 
• Activity 6 (A6): Results of the application of the pilot project in partners’ 

countries (October 2016 to February 2017) 
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IO2-A2 set out the proposed methodology and core intervention measures of the NEET 
at Risk project to be piloted in the three countries, including: 

The target group – to include young people:  

• who were not yet NEET – who were still in education/training, although there 
was a risk that they might become NEET 

• based in schools/educational institutions 
• as something additional to their normal curriculum rather than instead of it 
• less than 18 years old (at most 19). 

 
The methods for selecting/identifying young people for inclusion in the project:  

It was decided that the particular approach adopted needed to be adapted to the 
particular situation or context in which the proposed model was piloted – but was 
likely to include one or more of the following components: 

• The identification of young people perceived to be at risk of dropping out early 
by teachers or other school staff 

• The analysis of available school data to identify ‘risk factors’ which in previous 
years have been shown to be associated with an increased risk of becoming 
NEET – these may differ depending on the particular area, but are likely to 
include low attainment, socio-economic status, school failure, etc. 

• Completion of risk assessment questionnaires by the learners 
• Requests by learners to be involved in the programme. 

 
The expected outcomes of involvement in the project included: 

• Helping young people to develop the social capital (contacts, networks, know-
how) to find a job 

• Ensuring that young people knew how to choose the most suitable EET for 
them 

• Encouraging young people not to have a negative attitude towards 
school/learning 

 
The mechanisms for achieving these outcomes included: 

• Different ways of making real engaging links with other young people, 
employers and professionals with experience of working and learning in 
different types of EET, via placements, visits, workshops or even one-to-one or 
small group meetings 

• Training to support the acquisition of skills needed to make a successful 
transition after leaving school, including writing a CV, looking for a job and 
attending a job interview, and the possibility of applying or testing out these 
skills 
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• Enabling participants to put together a portfolio to help them recognise their 
skills, competencies, preferences and achievements relevant to different types 
of EET options. 
 

The main elements of the model to be piloted included: 

• A preparation phase – in which school or other staff are trained in delivering 
the intervention and a multi-agency project group is set up and has met to 
discuss how to increase the social capital of programme participants 

• A pre-selection/induction element – ensuring that the right young people are 
chosen to take part and are engaged in the process right from the start 

• A guidance element – focussing on preparing young people for their 
placement(s) and their transition to EET, mainly as a group but also some one-
to-one meetings 

• An ‘experience-of-EET’ element – involving one or more direct experiences of 
the workplace and/or other learning environments 

• A post-placement consolidation period and future planning period – involving 
both one-to-one and group work. 

 

1.2 Assessing the results of the application of the pilot projects 

 
Four documents and activities served as the main sources of information about the 
results of the application of the model in the three pilots: 
 

 Template for pilot testing (see IO2-A5 and Appendix 1) 

 Session reports (see Appendix 2) 

 Focus group during the project meeting in Oviedo 

 Interview with project partners in Italy 
 
Tavistock designed the template for pilot testing to collect necessary baseline and 
monitoring data. More specifically the template asked for data about the school(s): 
including context information about the school(s), participants’ details (e.g., age, 
gender, …), pre-piloting information (e.g., selection of participants) and piloting 
information (e.g., level of attendance per session).  
 
They presented the template at the project board meeting in Regensburg and asked for 
comments and questions (July, 2016). Following that, project staff that was most 
involved in the testing was asked to complete the template. The three piloting countries 
completed the templates and sent it to Tavistock. Tavistock reviewed the collected 
information and asked for clarifications and further information in a few cases. 
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In-depth information about the sessions was provided by the session reports. Each 
piloting country provided summary reports of the sessions, however, each one in a 
slightly different format. Italy wrote one summary report of all group sessions combined 
and one summary report of the individual sessions. Spain provided separate reports of 
all six group sessions whereas Portugal completed separate reports for all 15 sessions 
they delivered including company visits. All reports were structured in the same way by  
dividing into five elements: Overall profile of participants, atmosphere at group sessions, 
debates and topics addressed, ex-post impressions and overall conclusions. 
 
The focus group during the project board meeting in Oviedo (January, 2017) served as 
the third source of information. Tavistock designed this focus group with the aim to 
learn more about the piloting in each of the three areas. The focus group enabled 
project staff to reflect on the piloting, in particular in regards to strengths and 
weaknesses of the programme and any changes they would make to the model for 
future implementation. The initial exercise required everyone involved in the piloting 
to take notes about aspects of the programme that worked well, that did not work, 
and that could be improved. Experiences and opinions were linked to activities listed in 
the Theory of Change (see IO2-A1): Project preparation (e.g., staff selection and 
training) and pre-selection & induction (e.g., selection of school/IVETs); Project 
delivery divided into guidance (Ice breakers, confidence building, and employability 
skills), experience (work placements, VET placements, and meetings with EET 
providers) and consolidation (Job search skills, review). This exercise stimulated a 
discussion around recommendations and lessons learned. Project staff from FMA, 
CECOA and JFA were present at the project meeting representing Spain and Portugal.  
 
As no one involved in the application of the model in Italy was able to be present the 
exercise was repeated with project staff from Italy via a skype interview following the 
project meeting in Spain. 
 
In addition, Tavistock sought the write-ups of the individual interviews for further 
background information about the participants.
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2. Comparison of results across the three pilot sites 

2.1 School and pupil details 
 
Tables 1 and 2 below provide a comparison overview of the school and pupil details 
across the three pilot sites in Italy, Portugal and Spain. The following comparisons can 
be made across the three pilot sites: 
 

 Type of School: Piloting in Italy took place in a mixture of secondary schools 

and IVET providers, while in Portugal and in Spain it was piloted in just one 

Secondary School 

 

 Catchment area: Deprived areas – in Spain, it was the most deprived area of 

Oviedo with a high proportion of Roma families; in Portugal, it was a deprived 

area, but there are other more deprived areas in Lisbon; in Italy the schools and 

IVET providers were generally based in less deprived areas but levels of 

deprivation varied across the six  

 

 Other NEET prevention programmes: Schools and IVET providers in Portugal, 

Italy and Spain were already engaged in other types of NEET prevention 

provision. Schools/IVETs in Italy are participating in local networks that 

promote different sorts of activities, the school in Portugal is involved in the 

government initiative TEIP3 and is offering specific classes for students at risk 

of becoming NEET in addition to the main curriculum, and the school in Spain is 

offering extra-curricular activities for students struggeling with school. 

 

 Information about the school: The participating schools across all three 
countries are characterised by a high proportion of students from immigrant 
families (between 10% and 20%), while both schools in Spain and Portugal also 
has high proportion of Roma students. The schools/IVET in all three countries 
also had disproportionally high proportions of economically disadvantaged 
students, and students with relatively high levels of special educational needs. 
Thus, more than half of the students in Portugal can be described as 
economically disadvantaged and parents of students in Spain have low to 
medium-low educational and professional qualification level of family 
members. In the six Italian schools/IVET levels of need and deprivation were 
more varied  - for example, the proportion of students with with specific 
learning impairments ranged from 2% to 35% 
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 Number of students: Apart from Italy more students have been offered to take 
part than students starting the pilot. The highest drop-out from start to end of 
the project was found in Spain, 18 started the pilot and only 10 students 
remained at the end of it 
 

 Characteristics of participants: In Italy, all students were aged 17, whereas in 
the other two countries participants were mainly aged 14-16; furthermore, 
more male students were participating in the pilot in Italy, whereas the gender 
distribution was more even in Portugal and Spain. In Spain, half of the final 
participants were Roma while in Portugal only one student was Roma and in 
Italy none. Attainment levels were comparable for students across all three 
countries.   

 
Conclusion 
The summary table above shows that the pilots had targeted the correct types of 
young people in terms of their age, current educational status, and characteristics. This 
means that it had the potential to affect the required changes in reducing their risk of 
becoming NEET.
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Table 1: School details – Baseline Data 

 Italy Portugal Spain 

Type of school(s) 3 State Upper Seccondary Schools 
and 3 IVET providers in two areas 
of the Province of Vicenza 

Secondary school Secondary school 

Catchment area of 
school(s) 

Industrial areas – with more 
than 10% immigrant families 

Deprived area of Lisbon with high 
number of Roma and socio-
economically disadvantaged families 
– but not most deprived area 

Most deprived area in Oviedo; high 
number of Roma families 

Other NEET prevention 
programmes  in pilot 
schools 

Actively participating in local 
networks aimed at preventing 
early school leaving 

Programa TEIP 3: «Educational 
Program for Territories of Priority 
Intervention» government initiative 

Extra-curricular activities 

Characteristics of pupils in 
school 
 

 

- Proportion of foreign 
students ranging from below 
10% to 20% 

- Number of students with 
Special Education Needs 
(SEN) ranging from 15 to 35 

- Proportion of students with 
specific learning 
impairments (dyslexia, 
dysgraphia, dysorthography, 
dyscalculia): ranging from 
2% to 35% 

 

- Nearly 10% of students are 
Roma; 

- Almost 60% of students are 
identified as being economically 
disadvantaged  

- Significant issues with behaviour 
and level of attendance of 
students 

- Six classes provide a tailored 
curriculum and vocational 
training (not following 
mainstream curriculum). 

 

A high proportion of students: 
- with an ethnic minority and/or 

immigrant background (15-20%) 
- with parents with low to medium-low 

educational and professional 
qualification levels 

- with a limited predisposition to 
learning and/or respect for social 
rules 

- without the minimum and necessary 
habits for studying, nor proper study 
techniques 

- with a very low esteem of education 
as a means for a better future. 
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Table 2: Pupil details – Baseline Data 

 Italy Portugal Spain 

Number of pupils offered to take part 16 from 6 schools and IVET providers  25 24 

Number of pupils started on pilot 1st round: 8, 2nd round: 8  18 18 

Number of pupils remaining at end of pilot 1st round: 8, 2nd round: 8 15 10 

Main reasons for not completing pilot NA 7 students left school before the pilot 
started and 3 dropped out of the pilot 
as a result of bad attendance 

Main reasons are not attendance 
and leaving school after 16th 
birthday. 

Gender 11 males and 5 females Among those who completed: 8 males 
and 7 females 

Among those who completed: 5 
male and 5 female 

Age All 17 years old 2 aged 14, 7 aged 15, 5 aged 16 & 1 
aged 17 

2 aged 14, 6 aged 15 and 2 aged 16 

Ethnicity/Country of origin/Mother-tongue 12 students of Italian origin 
4 students of other origin (Albanian, 
Ghanaian, Macedonian and Moldavian) 

13 students of Portuguese origin; one 
Roma student and one Brazilian 
student 
 

4 students of White Spanish origin; 
5 Roma students and one 
Colombian student 
 

Attainment levels Lower Secondary school Certificate 2nd or 3rd grade of Secondary School 
level 

2nd or 3rd grade of Secondary 
School level 

Comparison to other pupils in the school Large number of absences – caused by 
alienation from school and harder return 
to the classroom; Poor performance and 
lack of disciplined behaviour  
Negative relationships with teachers 
Families with low level of education and 
low economic status 

Students were chosen by the school 
to take part in a more vocational 
curriculum as they were judged to be 
less likely than others to do well at 
school, dropping out and were more 
at risk of becoming NEET. 

Not specifically the most deprived 
but with the lowest level of 
attainment.  
Roma represent 50% of the pilot 
population but only 8% of the 
entire school population.  
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2.2 Project preparation and delivery 
 
Tables 3 and 4 below provide a comparison overview of how students were selected for 
the pilots and what project delivery consisted of across the three pilot sites. In summary: 
 

 Selection: The selection process differed between countries. In Italy, school 

counsellors and experts in school dropout pilot programmes were involved in 

selecting students based on low achievement and attendance. In Portugal, the 

Deputy Director selected the participants because of several characteristics 

such as low attendance and year’s repeat. In Spain, students were selected for 

the pilot by the managing team consisting of student tutors and academic 

advisors 

 

 Organisation: In all countries facilitators were chosen from the participating 

partners of the project because of the involvement and knowledge about the 

project and contribution to the materials. In none of the countries a multi-

agency project group was set up 

 

 Programme delivery – When and where: In Italy, piloting was conducted over 

two rounds lasting 7 months and 2 months. In Portugal and Spain piloting took 

between 3-4 months and was held mainly during school hours whereas the 

sessions in Italy took place outside of school hours. Also, in Portugal and Spain, 

the school served as the location of the sessions, however, in Italy sessions 

were held at the CPV centre in Schio and the employment Centre of Bassano 

del Grappa. Another notable difference was that whereas Italy provided fewer 

group sessions (7) than the other pilots, session length in this location was 

considerably longer with each session lasting 3-4 hours compared with only 1 

hour in the other two locations. 

 

 Programme delivery – sessions:  Pilot delivery took place over 10-15 sessions, 

including a mixture of individual and group sessions as well as external visits. 

None of the pilots included an extended work placement as suggested in the 

NEETs at Risk model (see IO2-A1), although Italy arranged visits to companies 

and Portugal was able to organise a short placement, and Spain conducted 

several visits to vocational training sites. All pilots provided practical guidance 

sessions to prepare students for employment, including the skills and 

behaviour needed to succeed in the workplace. Portugal experienced the 

highest level of attendance with 12 students on average per session. 
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Conclusions 
 
The NEETs model outlined in IO2-A1 included: 

• A preparation phase – in which school or other staff are trained in delivering 
the intervention and a multi-agency project group is set up and has met to 
discuss how to increase the social capital of programme participants 

• A pre-selection/induction element – ensuring that the right young people are 
chosen to take part and are engaged in the process right from the start 

• A guidance element – focussing on preparing young people for their 
placement(s) and their transition to EET, mainly as a group but also some one-
to-one meetings 

• An ‘experience-of-EET’ element – involving one or more direct experiences of 
the workplace and/or other learning environments 

• A post-placement consolidation period and future planning period – involving 
both one-to-one and group work. 

 
The summary tables below show that the pilots had included most of the 
recommended elements of the model – key exceptions were limited or no experiences 
of actual work place environments and not setting up of a multi-agency group at the 
start of the programme. No work placements were organised because of practical 
issues (e.g., parental consent) and more preparation time would have been needed to 
integrate work placements in all of the pilots. However, there is clear evidence1 that 
work placements are a very good environment for young people to gain confidence 
and motivation and give them the opportunity to acquire new skills. It is therefore very 
important that there is stronger focus on work experiences in future implementations 
of the model and the required stakeholder engagement to arrange such work 
experiences. Overall, though, there was a high level of compliance to the model set out 
in IO2-A1.  
 
There were some notable differences across the three pilot sites. In particular, in Italy, 
piloting was conducted across two rounds and involving students drawn from several 
schools and VET centres – and delivering out of school hours in an external site; in 
contrast, Spain and Portugal involved students from one school only, and it was 
delivered during normal school hours in their school. Portugal was the only site to have 
organised an, albeit short, work placement – Italy organised visits to employers, while 
Spain organised visits to VET providers. Finally, the number and content of sessions 
differed across the three pilots. 
                                                 
1
 See for example Sachdev, D., Harries, B., & Roberts, T. (2006). Regional and sub-regional variation in 

NEETs–reasons, remedies and impact. Learning and Skills Development Agency. 
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Table 3: Pre-piloting (selection and preparation) 

 Italy Portugal Spain 

Pupil selection Pupils were recommended by 
their school counsellors because 
of low achievement and 
wavering attendance and 
selected in cooperation with 
experts in active labour market 
policies and school dropout 
prevention pilot programmes. 

Pupils were pre-selected by the 
school as other interventions 
haven been place at the school and 
pupils were organised in specific 
classes. One class was selected for 
the purpose of this programme. 
Those students presented also 
poor grades, poor attendance, 
year’s repeats, special education 
needs, poor family contexts 

Selected by managing team in the 
school 

Involvement in selection School counsellors and experts Deputy Director Managing team: Student tutors and 
academic advisors 

Preparing for delivery The facilitators were involved in 
NEETs at RISK project since its 
inception 

They are actively participating in 
the project and validated the 
guidelines for Mentoring and 
Coaching Sessions, provided by 
FMA 

They are actively participating in the 
project and prepared the guidelines 
for Mentoring and Coaching Sessions. 

Set up of multi-agency 
project group 
 

Yes – as part of regional project No No 
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Table 4: Programme delivery 

 Italy Portugal Spain 

Delivery staff Two facilitators (Elena 
Colbacchin and Giuliana 
Corrado) from CPV 

Three technical staff: Mónica 
Santos and Ana Cortes from JFA, 
and  Vanda Vieira from CECOA 

Two technical staff from FMA: Marta 
Méndez-Fuente and M.José Alvarez-
Suarez 

Start and finish 1st round: Early December 2015 
to end of June 2016 
2nd round: Early June to end of 
July 2016 

18th February to 30th June 2016 March 2016 : Information meeting 
with parents 
Early April to end of June 2016. 
 

Location 1st round: 
CPV branch in Schio  
2nd round: 
Employment Centre of Bassano 
del Grappa 

Group sessions: School 
In addition, company visits 

Group sessions: School 
Second part: Various collaborating 
centres 

Timing Out of school hours During school hours During school hours 

Delivery of aspects Induction/Ice-breaker session(s) 
Guidance sessions 
Work placements or visits 
Job search skills session(s) 
Review session(s) 

Induction/Ice-breaker session(s) 
Guidance sessions 
Work placements or visits 
Job search skills session(s) 
Review session(s) 

Induction/Ice-breaker session(s) 
Guidance sessions 
VET visits/placements 
Job search skills session(s) 
Review session(s) 

Number of sessions 10 sessions: 
1 individual 
7 group sessions 
2 Company visits (4 companies) 

15 sessions: 
2 individual 
12 group sessions and 1 company 
placement 

13 sessions:  
2 individual, 6 group sessions and 5 
visits to VET centres. 

Number of pupils per 
sessions 

8 per session Average of 12 students per session Average of 9 students per session 
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3. Details and results of the pilot in Portugal 

3.1 Pilot details 
 
In Portugal, the pilot was conducted in a secondary school (Escola Francisco de Arruda) 
situated in a deprived area of Lisbon in the district of Alcantara between February and 
June 2016. More than half (60%) of students at the school come from socio-
economically disadvantaged backgrounds, 10% of students are Roma, and there are 
many issues relating to low-attendance and poor behaviour among pupils at the 
school. The school already runs several classes specifically tailored for low-achieving 
students and who are seen as being at risk of becoming NEET, providing them with a 
more vocational curriculum. 
 
The pilot was targeted at 25 students attending one such 8th grade class – however, 
seven of these dropped out of school before the pilot even started as they had turned 
16 and were able to leave school. Of the remaining 18 students, three hardly ever 
attended any sessions and dropped out of the programme – 15 students remained till 
the end, although some of them missed several sessions.  Reflecting the general nature 
of students receiving such a more vocational curriculum, these students had poor 
grades, low levels of attendance, special educational needs and several had repeated 
one or more years. Most of the students came from socio-economically disadvantaged 
families with high levels of unemployment. 
 
The gender balance for these 15 students was very even – 8 were male and 7 were 
female – and they ranged in age from 14 to 17 years old, with the majority aged 15 or 
16 (12 of the 15 students). Most of the students came from families of Portuguese 
origin (13), but also included one Roma student and one Brazilian student. 
 
The programme was delivered by social workers employed by the local parish, Junta de 
Freguesia de Alcantara (JFA). A member of CECOA also attended the last session, while 
other teachers in the school supported some of the other sessions. The programme 
consisted of 15 sessions, which included some one-to-one work, group sessions, a visit 
to a job fair, and a half-day work placement. It was delivered for one hour every 
Thursday during normal school hours in a designated classroom. 

3.2 Session reports 
 
The first group session (18/02/2016) took place with only 5 students in attendance as 
most of the other participants had not attended school on that afternoon. This meant 
that the delivery team and vocational teacher tried to make the session as engaging as 
possible to motivate the other students to attend in the future. The main focus of this 
session was on introducing the overall plan of the project and giving the students the 
chance to ask questions about the length and structure of the programme. In 
particular, this involving allaying their fears that the project would not involve 
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attending school for more hours than normally, as it would be made available during 
school hours, during the practical arts classes, always at the same time and preferably 
on the same day of the week, on Thursdays. 
 
The second group session (03/03/2016) involved 12 students – they were split into 2 
groups of six students to complete the baseline survey questionnaire (see IO5). The 
session also reminded those who had missed the first session about the purpose and 
structure of the project. Completing the questionnaire was challenging but helped 
students to think about their lives, their families, their friends and networks, as well as 
their reasons for failing at school and what they wanted to do in the future. This was 
useful to highlight the way students had a mixture of either very low expectations or 
extremely unrealistic expectations. 
 
The third group session (10/03/2016) involved attending an external job fair organised 
by JFA– all 18 students invited to take part in the project attended. Students were able 
to collect information about different education or training options open to them after 
completing the 9th grade, in areas such as sports, mechanics, art, hairdressing, 
computing and business studies. The job fair had a good impact on the students 
widening their horizons and helped them think about what they needed to do to 
pursue different education or training options. 
 
The fourth group session (07/04/2016) involved 6 students and focussed on the topics 
of Learning to Learn and Future Expectations. It was used to reflect on what they had 
learned from attending the job fair. To accomplish this objective, the facilitator 
brought with her some brochures of some of the education and training offers that 
had been present at the fair.  The discussion helped to explore the extent to which 
students were aware of the need to develop skills and qualifications to work in 
particular jobs. This helped some of them to realise that they will not be able to find 
work unless they change their attitude towards school and learning. Others still 
thought that they would be able to find unskilled work after leaving school. 
 
The fifth group session (21/04/2016) involved 11 students – it was used to complete 
the questionnaire with 3 students who had missed the previous session. For the 
students who had already completed it, it was a chance to reinforce some ideas about 
the previous session regarding the importance of training and education. 
 
The sixth group session (28/04/2016) again involved 11 students; it focussed on 
participants identifying something negative and something positive about themselves, 
and also asked them to think about a time of change in the past, such as changing 
school or changing class. Students were particularly restless during this session and the 
activity was not completed. They showed serious difficulties in expressing themselves 
on the subject and did not elaborate much on what those changes meant to their lives. 
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The seventh group session (05/05/2016) was attended by 16 students. The session 
focussed on completing a template consisting of six questions about their work 
experience aspirations. Students found it hard to concentrate on the writing task set 
them, but engaged in the discussion following this exercise. It was used to get them to 
reflect on their own existing networks, family jobs, and what people living in their 
neighbourhood normally do after leaving school. 
 
The eighth group session (12/05/2016) was attended by 13 students. Students were 
asked to choose one of six working areas and to reflect on what their daily routine 
would be like: what kind of tasks would be associated with it and what competences 
they would need to do perform the job. This was done once again using a simple 
template for students to write down their answers – many of them struggled to do this 
and to concentrate on the written task. It also showed that many of them had a very 
simplistic vision of the job requirement, and the task was used to show them how 
proper and specific training is essential to prepare them for their future jobs. 
 
The ninth group session (19/05/2016) was attended by 13 students and involved 
planning an external trip to carry out a wall painting project in a local neighbourhood. 
The participants were very enthusiastic about this exercise as it was a practical activity. 
They enjoyed working together, planning the painting and discussing their ideas 
afterwards. 
 
The tenth group session (26/05/2016) was attended by 10 students and involved 
carrying out the wall painting they had planned in the previous session. Some of the 
participants however dropped out of the activity as it took place in their 
neighbourhood and they were embarrassed to be seen by their friends. Those who 
completed the exercise found it very enjoyable: they left the place clean, they were 
very careful with the paint and brushes and collaborated very well with the teachers. 
 
The eleventh group session (02/06/2016) was attended by 13 students and was used 
to reflect on their experiences and learning from the mural painting session the 
previous week, including what skills were needed to complete the task (teamwork, 
communication, following orders and working together). However, the students found 
it very difficult to express what skills and competences they needed to do so, and 
needed a lot of guidance about it. 
 
The twelfth group session (09/06/2016) was attended by 11 students and focussed on 
the need and practicalities of completing a Curriculum Vitae (CV). As this was more of a 
theoretical task, students were quite restless and took some time to settle. It revealed 
a general lack of awareness of the nature and importance of CVs. None of them had 
ever seen a CV.  Most saw the main route of getting a job was to go from door to door 
to supermarkets, cafes or restaurants in their local neighbourhood. Or going to work 
where some of their relatives are already working. They were aware of the possibility 
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of looking for jobs via the internet, but they were not aware of how to do so and what 
sites to use. 
 
The thirteenth group session (16/06/2016) involved 12 students and focussed on 
preparing them for their work placements – students were enthusiastic and wanted to 
find out where they would be working. It was used to explore what skills and 
competences they would need to do well in their placements and ultimately to help 
them find a job. 
 
The work experience visits (20/06 – 29/06/2016) took place over a one-week period 
involving 15 students and consisted of half a day for each of them in a different 
location. All of them enjoyed the experience – there were no behavioural problems 
and companies were satisfied with the experience. Students had the chance to spend 
time in a real work place and see what work was done there, talk with the owners and 
other employees. It was also an opportunity to watch how people dress, talk and react 
in a real work environment and how they deal with someone giving orders, criticizing 
or simply working as a group. It also showed that they behave very different when they 
are on their own and not with their peers. 
 
The fourteenth group session (30/06/2016) involved all 15 students and was used to 
reflect on their work experience placement and to complete the follow-up questionnaire. 
The session was very positive because students had really enjoyed the work experience 
and were very enthusiastic and receptive. Overall, students were grateful for the program, 
for the visits to companies and expressed a future interest to be involved in the program, 
with more sessions and more contacts with other companies. 

3. 3 Lessons learned 
 
The focus group with CECOA and JFA staff revealed that one of the key success factors 
of the project was the level of buy-in achieved in the project from the start with the 
school. This was achieved via several meetings with the head-teacher during the 
preparation stage involving JFA and CECOA staff: “It only worked well because we 
already had the connection. They [the school] didn’t know CECOA. But it helps that the 
school is partly funded by JFA” Furthermore, the school was already very committed to 
providing an alternative curriculum for pupils at risk of becoming NEET and this model 
was seen as a way of further enriching their experience. 
 
This meant that they were able to deliver the programme as part of the vocational 
curriculum of these students – at a fixed time, every week, in the same place: “It was a 
good routine – the school re-arranged the schedule to allow the students to participate 
in the programme so they wouldn’t miss any other lessons”. 
 
The practical activities, including visiting the job fair, painting the wall, and the work 
experience, were judged to have been the most successful components of the pilot. All 
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15 students who completed the programme took part in the work experience, and all 
of them enjoyed and valued their experience – and some of them were able to find 
work during the summer holidays with these employers. 
 

The main lessons learned from delivering the programme were: 
 

 The need for flexibility in delivery: They started the pilot using the resources 

provided as part of the model (see IO2-A3, 4 and 5), but quickly realised that 

students found it difficult to concentrate on abstract discussions and exercises 

which required reading and writing. This meant that they adapted the 

programme to focus on the practical work visits towards the end of the 

programme and an exploration of the work behaviour, skills and competences 

needed to find and keep a job: “So we discussed what they needed to learn in 

relation to what they wanted to do”. 

 Students prefer practical activities: As discussed in the previous point, it was 

difficult to engage project participants in activities which were too theoretical or 

abstract; instead, they were most motivated in taking part and planning very 

practical activities – this was exemplified in much higher levels of attendance in such 

sessions. Thus, the sessions they liked best were planning and painting the wall 

mural and the short work placement. Furthermore, students expressed a desire for 

more work visits and links with vocational education and training organisations. 

3.4 Recommendations 
 
Key recommendations for any future implementation or development of the 
programme included: 
 

 Supporting schools to be able to arrange work experiences for students: 

schools struggle with this as they do not have the links with employers or 

staff with time to develop links; there are also a lot of practical issues 

related with arranging such placements, including insurance, getting 

parents’ permission for such a placement 

 Providing a clear check list to help schools implement the programme: 

including who will deliver it, when and for how long, how it fits into the 

curriculum, how students are selected for it, etcetera 

 Providing training and guidance to staff delivering the programme: the 

staff delivering the pilot all had experience of working with young people, 

including helping them to find jobs; however, they were not fully prepared to 

deal with the challenges of engaging a group of students with very low levels 

of attainment and concentration levels as was needed for this programme 

 Allowing for flexibility in programme delivery: as discussed above, it is 

important to be able to amend the programme in line with the specific needs 
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and interests of those students participating in it: “This reformulation is needed 

for any future implementation – so there needs to be flexibility in delivery”.  

 Extending the length of the programme: project staff felt that the 

intervention was too short to have a significant impact on students and that 

it needed to be extended to last a whole year.  
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4 Details and results of the pilot in Spain 

4.1 Pilot details 
 

In Spain, the pilot was conducted in a secondary school (La Corredoria) located in the 
most deprived area in Oviedo. The school can be characterized by a high proportion of 
students from ethnic minorities and/or with an immigrant background (15-20%) and 
parents with low to medium-low educational and professional qualification levels. 
Many students also have low levels of motivation to learn and do not see education as 
a means to a better future. 
 
Of the 24 students that were offered to take part in the programme, 18 started it. 
However, eight dropped out during the programme as a result of low attendance or 
leaving school after they had turned 16. This meant that 10 remained until the end of 
the programme. The students that took part in the programme were not the most 
deprived ones compared to all other students but had the lowest level of attainment. 
Particular noticeable was the high proportion of Roma among the participants (i.e., 
50%) while only 8% of the total school population are Roma. The other four 
participating students were white Spaniards and one student was South-American. The 
gender balance was even with 5 male and 5 female students. Their age ranged from 14 
to 16 years with most students being 15 years old (6 out of 10). 
 
Students were selected for participation by the school management team, consisting 
of student tutors and academic advisors selected, while the programme itself was 
delivered by two members of the project team from Fundación Metal Asturias. The 
programme started in early April and finished in late June. Sessions were delivered in 
the school centre during school hours. In March, before the start of the programme a 
meeting with parents was held to provide them with information about the project 
and get their approval for the participation of their children. In total, 13 sessions were 
delivered; this included two individual sessions, six group sessions and five visits to VET 
centres. 

4.2 Session reports 
 
The first group session (12/04/2016) was held with 14 students even though 21 were 
expected. The session focused on social and civic competencies, especially 
communication skills. Communication skills were addressed from the perspective of 
the communicator. Facilitators showed music videos to draw the student’s attention to 
the topic and present the message that we can all find our space in this world if we try 
and want to achieve this. The atmosphere of the session was in general very positive 
as participants knew what the session was about. Only one student resisted taking part 
in one group exercise and students got distracted quite frequently. 
 
Communication skills were also the main topic of the second group session  
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(14/04/2016), but this time from the perspective of the receiver. Nine students 
attended this session; others did not take part as they thought the session was 
cancelled due to a strike. An exercise involving active listening was performed to 
strengthen the learning. Again, videos were shown to make the session more 
attractive. Student completed the student pre-survey at the end of the session for the 
evaluation of the programme. The atmosphere was described as more relaxed than in 
the first session and it should be noted that students only came to the school centre 
because of this session. 
 
The third group session (19/04/2016) was attended by 12 students. The session 
addressed the topic of responsibility in life and followed the second session. It became 
clear that students were very interested in doing something outside the school centre. 
Students were distracted in this session and had to be reminded continuously to pay 
attention, even though they did pay attention to the videos shown. 
 
The fourth group session (21/04/2016) involved nine students – two of these had not 
attended any of the previous sessions. Again, the facilitators used a video to engage 
students and prompt a discussion. The main content of the discussion was future 
perspective and expectations of the students as well as problem solving. The topic 
changed to sexual harassment as another music video was shown. The atmosphere of 
the session was relaxed even though a visit outside the school centre had been 
planned for that day and students had been looking forward to that visit. 
 
The fifth group session (03/05/2016) again involved nine students; of these, six had 
participated in the previous session. By then, one student had dropped out of the 
programme as she had turned 16. The focus of this session was on a SWOT 
(Strengths/Weaknesses/Opportunities/Threats) analysis and the need to highlight 
one’s strengths and tackle weaknesses. Facilitators used a drawing to present the 
general idea of a SWOT analysis, a video and a group exercise. As part of the session, 
the design of CVs and behaviour during a job interview were addressed. This session 
was described as rather difficult as students’ behaviour was challenging and they were 
easily distracted. However, the content of the session was interesting and relevant for 
them. 
 
The sixth group session (05/05/2016) was attended by 10 participants. The topic was the 
labour market and professional possibilities of the students. As part of the methodology, 
students were searching for VET courses and job offers to learn where and how to look for 
information, and to get to know requirements of courses and jobs. Computers turned into 
a great source of distraction and students were described as restless. 

4.3 Lessons learned 
 

The focus group with FMA showed that visits to companies and VETs were experienced 
as particularly important for the programme. These provided an opportunity to show 
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students further possibilities for their future. Students valued the external activities 
and messages delivered outside the classroom were also seen as more powerful than 
messages delivered by teachers. 
 
In Spain, it was experienced as challenging to engage students into a system when they 
know that they do not want to stay in the educational system. What they want is ‘to 
learn by doing. They know where they don’t want to be’. They want practical learning, 
but they are forced to stay in the educational system. More needs to be changed at 
policy level for a programme like this to be successful; with the programme they are 
building bridges between the educational and the vocational system. 
 
There were some indications of early impact of the programme. One girl changed her 
future goals: ‘I don’t know if I want to be a mechanic, but I want to be something in my 
life’. Another girl decided to follow the example of another participant, also reinforced 
by her sister who dropped out of school at the age of 16 and had not done anything 
with her life. Three boys moved to basic vocational programmes, but they did already 
know at the start of the programme that this is what they wanted to do. 
  
The main lessons learned were that: 
 

 Students preferred visits to companies and VETs over theoretical sessions in 
the classroom: From the start of the programme students were very interested 
to hear about the visits planned. They preferred sessions that were not closely 
related to a usual school session. In classroom sessions they were often 
distracted and not highly motivated to follow the topic of the session.  

 Videos and other media were useful to get the students interest: Facilitators 

used videos proposed in the testing materials to make sessions as attractive as 

possible for the students. Especially music videos were shown to have the 

potential to reach students. 

4.4 Recommendations 
 

Key recommendations for any future implementation or development of the 
programme included: 
 

 Alternate classrooms sessions with visits to companies or VETs: Students 

found outside activities more attractive and messages from the classroom can 

be reinforced and turned into something practical. Furthermore, messages 

from companies are received differently. Facilitators were seen as teachers so 

messages from someone from outside the educational system are more 

powerful. ‘If this activity were permanent, I would prepare along with the 

companies visited an index of the messages I want them to give … because the 
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point is about making a change in their behaviour’. Visits could lead to more in-

depth discussions, based on situations and opinions they could encounter 

beyond the school system. 

 Providing training and guidance to staff delivering the programme: For 

permanent implementation staff needs to be better trained and prepared for 

the delivery of the project. Facilitators were very experienced as vocational 

advisors but this target group posed a particular challenge. Delivery of the 

programme requires a set of different skills from organisational skills to 

facilitator skills to be able to reach them, make them believe and trust you and 

to be able to change their behaviour and mind-set.  

 Extending the length of the programme: Facilitators felt that the programme 

was too short to provoke a change in the attitudes of most of the students and 

that more sessions would have been needed. It was also not possible to 

organise work placements as they did not feel that the students were ready for 

this responsibility. More preparation time would have been needed to 

integrate work placements into the programme. 
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5 Details and results of the pilot in Italy 

5.1 Pilot details 
 
In Italy, the pilot was conducted involving students drawn from three State Upper 
Secondary Schools and three IVET providers in two areas of the Province of Vicenza 
over two rounds, each involving eight students: from early December 2015 to 30th 
June 2016 (1st round) and from early June to the end of July 2016 (2nd round). The 
first round took place in the CPV branch in the town of Schio, while the 2nd round was 
delivered in the Employment Centre of Bassano del Grappa. 
 
The schools and IVET institutions sending students to the pilot are all based in 
relatively deprived areas, with fairly high proportions (below 10% to 20%) of foreign 
students, students with Special Education Needs (SEN), and those with specific 
learning impairments (dyslexia, dysgraphia, dysorthography, dyscalculia). All six 
providers were already actively participating in local networks aimed at preventing 
early school leaving before the start of the pilot. 
 
The pilot was targeted at 16 students from across these six institutions – 8 participated 
in round 1 and 8 in round 2. All students completed the full programme. Students 
chosen to take part in the project by their school counsellors were those with large 
numbers of absences from schools, usually caused by alienation from school, low 
levels of school performance and lack of disciplined behaviour, negative relationships 
with teachers. All 16 students came from families with low levels of education and low 
economic status. 
 
Of the 16 students, 11 were male and 5 were female, and all were 17 years old. Most 
of the students came from families of Italian origin (12), but also included four 
students born outside Italy (Albania, Ghana, Macedonia and Moldavia). 
 
The programme was delivered by two facilitators from CPV who were involved in the 
project from the start. The programme took place out of school hours and consisted of 
10 sessions, which included one individual session, eight group sessions, and company 
visits. It was delivered for 3-4 hours out of school hours in the CPV centre (round 1) 
and an employment centre (round 2) – visits to employers lasted around 2-3 hours. 

5.2 Session reports 
 
The programme started with a briefing event for parents and students in each of the 
schools and JVET providers involved in the pilot to inform them about the aims of the 
project and would it involve for them. 
All those involved in the programme then had an individual meeting with one of the 
facilitators. At the beginning of the individual sessions, almost all students expressed 
hesitation for the inclusion in a new project. Initially they did not know how to engage 
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with the facilitator as a result of the novelty of the context and the lack of knowledge 
about possible practical implications of the project. As the activity continued, the 
facilitator observed students’ convergence of expectations and growing interest in the 
planned activities. 
 
The remaining section contains a summary of each of the group sessions delivered as 
part of the project. These included five group sessions, one preparatory session for the 
company visits, 2 sessions of visits to four companies for each student, and a final 
session: 
 
The first group session in both rounds took place with all eight students with a focus 
on communication skills – providing and perceiving information. It started with an 
analysis of personal and skills profiles of young people in the region and identification 
of the main categories profiles) of unemployed young people.  The activities in this 
group section were then focused on communication skills necessary for the 
development of self-advocacy and self-determination - important skills for lifelong 
success. To that end, the activities in this section offered many opportunities for 
participants to practice communicating their strengths and assets while learning how 
to minimize any perceived barriers to employment. 
 
The second group session focused on the exploration of the different education and 
trainings possibilities in the region to inform them but also enable them to reflect on 
their own pathways. The group session presented a large selection of training 
resources. Depending on the profile of the participants, they were guided towards a 
particular employment resource or another: workshop, school or skills centres (job and 
training centres in which the young unemployed person receives occupational training 
courses combined with professional practice), occupational training, social welfare 
courses (courses in job starting, training and employment, professional workshops, in 
collaboration with the municipalities, secondary schools and NGOs) and others. 
 
The third group session provided the participants with team working activities and 
networking activities – important professional competencies. The activities sought to 
teach participants about the importance of teamwork to workplace success and the 
specific role each individual on a team may play. Participants learnt about positive 
teamwork behaviour and discovered how their own conduct can impact others on a 
team. The importance of enthusiasm and a positive attitude in the workplace were 
also explained to participants. They were informed on basic strategies for turning 
negative thinking into positive thinking and displaying and discussing enthusiasm 
during school, an interview and on the job. 
 
The fourth group session provided students with information about entrepreneurship 
as one career option and what skills are relevant for this and the possibilities for 
starting their own companies. The activities of this group session therefore aimed to 
help participants to explore types of entrepreneurial activity applicable to school 
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programs and to think about their personal objectives and the best way to achieve 
them, and provide a model for success that highlights the factors that contribute to it.  
 
The fifth group session focused on preparing students for the company visits by 
exploring priority sectors and companies in the area. This involved exploring what 
companies might potentially be interested in taking on young people as trainees.  It 
also involved a web search and analysis of companies’ profiles, corporate values and 
skills required for performing the main occupational profiles of interest to participants. 
Students also developed a short questionnaire to be used during visits to gather 
information what are currently the demands and expectations from companies 
relating to trainees or their employees.  
 
The next session was a special session providing a preparation to companies’ visits 
through web search and analysis of companies’ profiles, corporate values and skills 
required for performing the main occupational profiles. 
 
Two sessions were spent visiting companies – each student visited 4 companies – 2 
each day.  
 
The final group session was used to complete the follow-up questionnaire. 

5.3 Lessons learned 
 

Interviews with CPV staff revealed that the main success factors of the project were 
achieving strong buy-in into, and support for, the project at regional level and the use 
of facilitators with a real ability to engage with the types of students involved in this 
programme. This meant they were able to get support from key multi-agency 
stakeholders to engage students in the programme, help set up company visits and 
deliver the programme out of school hours.  
 
Students particularly liked the practical activities, including analysing the jobs available 
for young people in the area, preparing for the company visits and visiting four 
different companies over 2 days. Otherwise, the following characteristics of the 
programme were appreciated by the students and thought to have contributed 
towards achieving the programme aims:  
. 

 Programme routines 

 Flexible and tailored provision 

 Positive encouragement by facilitator 

 Hands-on experience 

 Recognition of effort 
 
The group atmosphere and engagement of students improved over the course of the 
programme. At the start, students were said to be very passive with only limited 
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communication, mostly facilitator-to-participant one-way communication. In contrast, 
at the end they were more active even though they still needed reminders about how 
to behave from time to time. Students also started to enjoy participating towards the 
end and committed themselves to attend. Especially the company visits contributed 
towards the change in the participants and had an impact on the value they placed on 
their own education. 
 
A particular strength of the programme was that through the methodology it allowed 
the facilitators to make students aware of the need for education or training in order 
to achieve a successful transition into the working environment. As part of the 
methodology, group games and activities were used which seemed to be very well 
tailored towards the needs of the students and encouraged them to participate and 
open up towards the programme. 
 
A barrier was student’s low motivation at the beginning of the programme which 
made it difficult for the facilitators to integrate participants in group activities. 
Facilitators continuously had to find activities and topics that students were interested 
in. However, for some the low motivation resulted in infrequent attendance. This was 
especially problematic when the routines changed for example because of holiday 
breaks or waiting time for feedback from companies. 
 
The main lessons learned from delivering the programme were: 
 

 The importance of facilitator skills in engaging students and establishing 

program behaviours: As noted above, a key success factor of the programme 

was the ability of the facilitators to engage students in the programme – who 

initially were very passive and reluctant to engage in group activities. As the 

group developed, the facilitator set up a program routine and participants 

became more familiar with the routine and some behavior rules. The facilitator 

also gave recognition to each participant’s efforts and participation. This meant 

that participants’ active participation in group activities improved overall. 

 The need for flexibility in delivery: Facilitators found that students found it 

difficult to concentrate and engage in group activities at the start of the 

programme but that engagement increased if they talked about topics of direct 

interest to them. This included, above all, discussions of the types of work 

opportunities available to them, and prepration for the company visits. This 

meant that while retaining the overall structure of the model, the programme 

was adapted in response to the type of students involved, their interest and 

any guidance provided by their teachers. 

 Students prefer practical activities: As discussed in the previous point, it was 

difficult to engage project participants in activities which were too theoretical 

or abstract; instead, they were most motivated in taking part and planning very 
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practical activities – this was exemplified in much higher levels of attendance in 

such sessions. Thus, the sessions they liked best were those focused on 

preparing for the company visits and the visits themselves. 

 Preparing for company visits: several sessions were spent preparing students 

for the company visits, including how to behave in the work place, the skills 

needed to achieve, and the likely employment and training options in such 

organisation. Students also were helped to prepare questions in advance of the 

visit, so that they could interact with the employers and gather useful and 

relevant information about entry routes into employment and the value of 

education and training. 

5.4 Recommendations 
 

Key recommendations for any future implementation or development of the 
programme included: 
 

 Recruiting staff with the skills of working with the target group: as noted 

above, this was judged to be a key success factor for this programme – it 

meant that students engaged in the programme and continued to attend, 

and also developed their communication skills and team working behaviour 

 Providing work placement opportunities: even though company visits were 

carried out as part of the programme, no actual placements were organised 

as part of the programme – future iterations of the programme will contain 

a work placement as part of new government reforms requiring all schools 

to make provision for such experience 

 Allowing for flexibility in programme delivery: as discussed above, it is 

important to be able to amend the programme in line with the specific 

needs and interests of those students participating in it: “It needed to be a 

flexible model – adapted to teachers’ requests and the types and interests 

of students involved’  

 Extending the length of the programme: project staff felt that the 

intervention was too short to have a significant impact on students and that 

it needed to be extended to have a greater impact 
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6. Conclusions 

6.1 Summary of findings 
 

This report has provided details of three detailed piloting applications of the NEETs at 
Risk model, implementing all parts of the methodology, but with some local variations. 
Information collected from each of the pilots showed that they had involved the right 
types of young people in terms of their age, current educational status, and 
characteristics. This means that it had the potential to affect the required changes in 
reducing their risk of becoming NEET. Overall, 52 students started on the programme 
across the three pilots and 41 of these remained until the end – a retention rate of 
almost 4 in 5 (79%). 
 
As regards project deliver, Sections 2-5 above show that the pilots had included most 
of the recommended elements of the model – key exceptions were limited or no 
experiences of actual work place environments and not setting up of a multi-agency 
group at the start of the programme. Overall, though, there was a high level of 
compliance to the model set out in IO2-A1. 
 
There were some notable differences across the three pilot sites. In particular, in Italy, 
piloting was conducted across two rounds and involving students drawn from several 
schools and VET centres – and delivering out of school hours in an external site; in 
contrast, Spain and Portugal involved students from one school only, and it was 
delivered during normal school hours in their school. Portugal was the only site to have 
organised an, albeit short, work placement – Italy organised visits to employers, while 
Spain organised visits to VET providers. Finally, the number and content of sessions 
differed across the three pilots 
 

6.2 Lessons learned 
 

The main lessons learned with regard to the implementation of the NEETs at Risk 
model set out in IO2-A1 and IO2-A2 to IO2-A4 and of relevance to its future 
development include: 
 

 The importance of facilitator skills and preparation: All three pilots highlighted 

the way the implementation of the model relies on selecting staff with skills to 

engage  participants in the activities. This included developing familiar 

programme routines and established behavioural norms, and findings ways to 

motivate students to engage in the different programme activities. While it is 

important to select staff  with the right skills, time needs to be also spent on 

making sure that staff are fully briefed on the aims of the programme and are 
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aware of good practice in engaging students with very low levels of attainment 

and concentration levels 

 The need for flexibility in delivery: All three pilot sites used the overall model 

as a useful framework to inform project planning and delivery, but recognised 

the need for flexibility and adaptation to suit the local context, and the needs 

and interests of students. In Portugal, for example, they adapted the 

programme to focus on the practical work visits towards the end of the 

programme and an exploration of the work behaviour, skills and competences 

needed to find and keep a job. In Spain and Italy, facilitators found that it was 

easier to engage students in group activities once the programme was adapted 

to focus discussions on the types of work opportunities available to them, and 

their preparation for the company visits. This meant that while retaining the 

overall structure of the model, the programme was adapted in response to the 

type of students involved, and their interests and aspirations. 

 Students prefer practical activities: As discussed in the previous point, it was 

difficult to engage project participants in activities which were too theoretical 

or abstract; instead, they were most motivated in taking part and planning very 

practical activities – this was exemplified in much higher levels of attendance in 

such sessions. Thus, they particularly like practical hands-on activities (such as 

painting the wall in Portugal), visits to companies (Spain and Italy), and work 

placements (Portugal). 

 Supporting schools to be able to arrange work placements for students: many 

schools struggle with this as they do not have the links with employers or staff 

with time to develop links; there are also a lot of practical issues related with 

arranging such placements, including insurance, getting parents’ permission for 

such a placement. It is important therefore to make sure that any future 

implementation of this model is linked with support to schools to enable them 

to arrange work placements to provide them with the practical work they so 

crave 

 Extending the length of the programme: all three pilots concluded that the 

intervention was too short to have a significant impact on students and that it 

needed to be extended to last a whole year. More preparation time would also 

have been needed to integrate work placements into the programme. 

 
  



                                                   

 

 

 

 

 
                                                                             Agreement number / Project number - 2014-1-PT01-KA200-000980     34 

                                                       

APPENDIX 1: Pilot Testing Templates (Portugal, Italy and Spain) 
 
TEMPLATES FOR PILOT TESTING – PORTUGAL 
 

SCHOOL DETAILS 
 
Name of school: Basic School of Francisco de Arruda 
 
Type of school: Basic School 
 
Description of neighbourhood/catchment area of school (e.g. is it a deprived area?): Yes, the 
school Francisco de Arruda, located in the west of Lisbon, distributed among Ajuda and 
Alcântara parishes, essentially serving the people of this area of the city.  
Established in 2004/2005, it is a vertical group of schools, from pre-school to 9th grade, 
consisting of six schools: EB Alexandre Herculano, EB Alexandre Rodrigues Ferreira and EB 
Homero Serpa, located in Ajuda neighbourhood; EB Raul Lino, the EB of Santo Amaro and EB 
Francisco de Arruda, school headquarters grouping, located in Alcântara. 
Recently EB Francisco de Arruda was requalified. In addition to teaching activities, the school 
provides multiple programs  and ongoing projects in the schools grouping, whose presence in 
the local environment is felt either by developing initiatives open to the community, either 
through the establishment of collaborative partnerships with various entities and institutions. 
 
What other NEET prevention programmes does the school run/organise? Yes. Programa TEIP 
3. Its «Educational Program for Territories of Priority Intervention». The TEIP program is a 
government initiative, currently implemented in 137 school clusters / ungrouped schools that 
are located in economic areas and socially disadvantaged, marked by poverty and social 
exclusion, where violence, indiscipline, abandonment and school failure are a consequence 
and manifest. Are central objectives of the program to prevent and reduce early school leaving 
and absenteeism, reduction of indiscipline and promoting educational success of students. 
There are 3 PCA (Alternative Curricula Program) classes. The PCA, are intended for students of 
2nd and 3rd cycles of basic education with learning difficulties, repeated academic failure, risk 
of social exclusion and / or school leavers. 
The list of courses in General Education and the possibility of developing multidisciplinary 
projects at the level of Complementary Training allow the acquisition of knowledge and 
development of skills in scientific, artistic, technological, social, sports and soft skills arising 
from research work of registration information, text production, oral and written 
communication, problem solving, spatial location, fine motor skills and other, properly framed 
in the demands of today's world. 
This measure is intended that students learn through a wide range of practical oriented 
working methods that motivate them to school life and help them develop their interests and 
abilities. 
There is also 1 Vocational Training Class. VOCATIONAL COURSES OF BASIC EDUCATION - With 
these courses we aim to ensure the creation of an offer basic education that emphasizes both 
the acquisition of knowledge in structural disciplines, such as Portuguese, mathematics and 
English, as the first contact with different vocational activities. These courses have a 
curriculum organized by modules and based on the involvement of companies, organizations  
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and partners, based on the geographical area of the school, both in terms of offering moments 
of simulated practice suitable to the age of the students, or even contributing to the teaching 
modules of the vocational component. 
The vocational courses of basic education are aimed at students from 13 years old to express 
constraints studies of general education, particularly those students who had two retentions in 
the same cycle or three (or more) deductions in different cycles in full their school career. Prior 
identification of the target audience influences the organization of the course, including its 
duration and the choice of vocational activities. 
The referral of students is made after a vocational assessment process, which takes into 
account factors such as age, educational background, interests, skills and characteristics of 
students. The integration of students in vocational courses requires the agreement of the 
parents. 
 
Additional context information (number of pupils, percentage with special educational needs, 
socio-economic origin, levels of attainment, non-attendance etc.) 
Francisco Arruda School has 557 students. From these close to 10% of students are of gypsy 
origins. 322 of the students are identified as in need of social support from the board of 
education. The school has problems with the behaviour and level of attendance of students 
and has a total of 6 classes with specific curricula and vocational training. 
 

PUPIL DETAILS 
Number of participants 
 
Number of pupils offered to take part: 25 
 
Number of pupils started on pilot: 16 
 
Number of pupils remaining at end of pilot: 15, on average 
 
Main reasons for not completing pilot: 6 students leaved school and 3 gave up for poor 
attendance.   
 

Characteristics of participants 
 
Gender (number of boys/girls): Information based on the initial 18 participants: 9 males and 9 
females 
 
Age: 14 from 17 years old 
 
Ethnicity/Country of origin/Mother-tongue: From the total of students, 1 is Brazilian. All the 
other students have Portuguese Nationality. 1 is Gipsy. Mother-tongue: Portuguese 
 
Attainment levels: 2nd or 3rd grade of Secondary School level; gipsy girls with no plans to 
continue studying once they turn 16. 
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Other details (e.g. percentage with special educational needs, socio-economic origin, year 
repeats, non-attendance etc.):  
322 of the 557 students are identified has being economically disadvantaged receiving some 
kind of support from school and board of education. Close to 40 students are from gypsy 
origins. Especially girls drop out of school very early.  
 

PRE-PILOTING 
Selection: 
 
How were pupils selected for inclusion? The students were selected following some criteria as 
having between aged 15 – 16 years old, still in the VET system and completing their 
compulsory level of education. Those students presented also poor rates, poor attendance, 
year’s repeats, special education needs (1), poor family contexts, etc.  
 
Who was involved in selecting pupils? The students were selected by Emília Jesus Charrua 
Mogárrio, Deputy Director. She was the teacher responsible for the project implementation in 
the school and our «link» with the other teachers and parents. She is also the Coordinator of 
the Multidisciplinary Team of Support and Integration. 
 

Organisational: 
 
Who was chosen to deliver the programme? (Title/Role/etc.) Technical staff involved in the 
NEETS at Risk Project from Junta de Freguesia de Alcântara and CECOA:  
From session 1 to session 5, Mónica Santos (social assistant) from JFA was the main 
responsible; 
From session 6 to session 14, Ana Cortes (technician responsible for the educational program) 
from JFA was the main responsible; 
The last session 15, was provided by Vanda Vieira (training technician responsible for the 
NEETS at Risk Project implementation), from CECOA.   
 
How were they prepared to deliver the programme? They are actively participating in the 
project and validated the guidelines for Mentoring and Coaching Sessions, provided by FMA. 
 
Was a multi-agency project group set up? If yes, who was part of it? How often did they meet? 
No. 
 

PILOTING 
Programme delivery 
 
When did programme delivery start/finish?  
During the summer school holidays, 5 students participated in an internship in the same 
companies visited during the intervention.  
 
Where did it take place? The individual interviews, and the group sessions to work the 
competencies were organized in the school, during the school lessons (usually, Thursdays in  
the afternoon. The students also visited different organization, from the area of Alcântara 
between 20 and 29 of June, accompanied by the Ana Cortes.  
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When did it take place (e.g., outside school hours)? During the school hours and at the arts 
classes’ workshops). Only the visits to companies/organizations were done outside the school, 
but during school hours. 
 
What aspects of the model were delivered as part of the pilot? 
Induction/Ice-breaker session(s) 
Guidance sessions 
Work placements or visits 
VET visits/placements 
Portfolio of achievements 
Job search skills session(s) 
Review session(s) 
 
How many sessions were delivered? (specify number and length of sessions) 15 sessions: 2 
individual; the remain were group sessions and several visits to companies and organizations. 
Each visit: 2 students. 
 
How many pupils attended each session? (include reasons for non-attendance) Average of 12 
students per session. No reasons for non-attendance. They were simply absent from school in 
the session day.  
 
What happened at the end of the programme? (e.g.  award ceremony, certificates, etc.) 
Farewell session, with no special event. 
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TEMPLATES FOR PILOT TESTING – SPAIN 
 

SCHOOL DETAILS 
 
Name of school: Instituto de Enseñanza Secundaria “La Corredoria” 
 
Type of school: Secondary School 
 
Description of neighbourhood/catchment area of school (e.g. is it a deprived area?): The most 
deprived area in Oviedo, capital of the region, indeed. High number of Roma, representing 8% 
of the school population (5 out of the 10 regular students participating in the testing). 
 
What other NEET prevention programmes does the school run/organise? Extra-curricular 
activities for students struggling with subject material and passing exams as well as visits from 
external associations.  
 
Additional context information (number of pupils, percentage with special educational needs, 
socio-economic origin, levels of attainment, non-attendance etc.) Most students were Roma, 
with a strong culture of dropping out the school and working illegally; special attention to girls, 
in that sexist micro-society. Parents wait for their children to turn 16 to make them leave the 
education system without any economic penalty from the public system. 
At school level (around 700 students):  
-Education and professional level of family members: mostly medium-low or just low. 
-High percentage (15% to 20%) of immigrants and minorities. 
-A significant part of educators has identified, amongst new students, a high percentage of 
students...: 
...with a limited predisposition to learning and/or respect for social rules; 
...without the minimum and necessary habits for studying, nor proper study techniques; 
...with very low curiosity with regard to cultural and professional subjects 
...with a very low esteem of education as a means for a better future.  
 

PUPIL DETAILS 
Number of participants 
 
Number of pupils offered to take part: 24 
 
Number of pupils started on pilot: 18 (Though most of those interviewed declared their interest 
in the program, they simply didn´t show up... as they use to do. As long as their participation 
was not mandatory, they skipped the sessions. They probably attend the interview as an 
opportunity to leave the classroom.)  
 
Number of pupils remaining at end of pilot: 10, on average 
 
Main reasons for not completing pilot: No information is available, though it was expected 
because it is a regular behaviour. Some turned 16 and then left the school. 
 

Characteristics of participants 
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Gender (number of boys/girls): Information based on the initial 18 participants: 10 male and 8 
female 
Age: 11 (15 years-old), 4 (16 years-old) and 3 (14 years-old) 
 
Ethnicity/Country of origin/Mother-tongue: 9 Roma, 3 South-Americans, 6 white Spaniards. 
 
Regarding the final 10 participants: 
Ethnicity/Country of origin/Mother-tongue:  5 Roma, 1 South-American, 4 “White Spaniards” 
Gender: 5 male and 5 female 
Age: 2 x 16 years-old, 6 x 15 years-old, 2 x 14 years-old 
 
Attainment levels: 2nd or 3rd grade of Secondary School level; gipsy girls with no plans to 
continue studying once they turn 16. 
 
How do they compare with other pupils in the school? Not specifically the most deprived but 
with the lowest level of attainment. Though gypsies represent 8% of the total school 
population, they present 50% of the final participants 
 
Other details (e.g. percentage with special educational needs, socio-economic origin, year 
repeats, non-attendance etc.): Information is not available. 
 

PRE-PILOTING 
Selection 
 
How were pupils selected for inclusion? They were selected by the managing team (Student 
tutors and academic advisors) in the school once the centre got familiar with the project and 
the model to be implemented. 
 
Who was involved in selecting pupils? The managing team in the school, solely. 
 

Organisational 
 
Who was chosen to deliver the programme? (Title/Role/etc.) Technical staff involved in the 
NEETS at Risk Project at Fundación Metal Asturias, namely: Marta Méndez-Fuente and M.José 
Alvarez-Suarez, with previous experience on labour guidance activities. 
 
How were they prepared to deliver the programme? They are actively participating in the 
project and prepared the guidelines for Mentoring and Coaching Sessions. 
 
Was a multi-agency project group set up? If yes, who was part of it? How often did they meet? 
No. 
 

PILOTING 
Programme delivery 
 



                                                   

 

 

 

 

 
                                                                             Agreement number / Project number - 2014-1-PT01-KA200-000980     40 

                                                       

When did programme delivery start/finish? It started in early April and finished in late June. A 
previous meeting with parents was organized in March to give them information about the 
project and get their approval for the participation of their children. 
Where did it take place? Group sessions were organized in the school centre, visiting different 
collaborating centres during the second part of the intervention. 
 
When did it take place (e.g., outside school hours)? During the school hours; only the very last 
visit took place in the afternoon, outside the school hours. 
 
What aspects of the model were delivered as part of the pilot? 
Induction/Ice-breaker session(s) 
Guidance sessions 
Work placements or visits 
VET visits/placements 
Portfolio of achievements 
Job search skills session(s) 
Review session(s)  
 
How many sessions were delivered? (specify number and length of sessions) 13 sessions: 2 
individual, 6 group sessions and 5 visits to VET centres. 
 
How many pupils attended each session? (include reasons for non-attendance) Average of 9 
students per session. No reasons for non-attendance. 
 
What happened at the end of the programme? (e.g.  award ceremony, certificates, etc.) 
Farewell session, with no special event. 
 
Outcomes: It is still too early to see an impact, if any. But one student was aware of the need 
to study and get prepared for her future, but her family (Roma) doesn´t want her to study once 
she turns 16. 
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TEMPLATES FOR PILOT TESTING - ITALY 

SCHOOL DETAILS 
 
Name of school:  
The pilot testing involved students attending different schools/VET institutions located in two 
different territorial areas of the Province of Vicenza: 
 
Thiene/Schio 
Istituto Professionale Statale “G. B. Garbin” – State Upper Secondary School 
ENGIM VENETO - CFP Patronato S. Gaetano Thiene – IVET provider (VET is organised and 
managed by the Regional Government – Training curricula are based on National Occupational 
Standard)  
 
Bassano del Grappa 
ENAIP VENETO – Bassano del Grappa - IVET provider (VET is organised and managed by the 
Regional Government – Training curricula are based on National Occupational Standard) 
ENTE DI FORMAZIONE I.RI.GEM SOC. COOP. - IVET provider (VET is organised and managed by 
the Regional Government – Training curricula are based on National Occupational Standard) 
Istituto di Istruzione Superiore “A. Scotton” - State Upper Secondary School 
Istituto Tecnico Commerciale “Einaudi” - State Upper Secondary School 
 
Type of school:  
- State Upper secondary schools (technical institutes and vocational institutes) 
- Initial vocational education and training organisation (three and four‐year vocational 
training courses addressed to students who have completed the first cycle of education and 
organised by the Regional Government).   
 
Description of neighbourhood/catchment area of school (e.g. is it a deprived area?): 
Schio/Thiene 
Schio is a municipality in the Province of Vicenza situated in North of Vicenza and East of the 
Lake of Garda. Its population is estimated at 39.355 inhabitants. The foreign residents in the 
municipality are 5.158, i.e. 13.11% of the population. Schio is now an industrial town thanks to 
Alessandro Rossi, who founded the biggest Italian wool firm (Lanerossi) in the 19th century. 
The economic context is characterised by the presence of large and medium-sized full 
production companies, mainly in the textile sector. It is a mature industry, which survives 
thanks to the high quality added value. Many large companies in the textile in Vicenza, 
however, do not keep important production lines transferring most of the production to 
“contractors”' producing on-demand or relocating abroad. 
Bassano del Grappa 
Eighth centre in the region by population and second in the province, Bassano del Grappa 
urban area extends well beyond the municipal boundaries with a total population of about 
70,000 inhabitants The foreign residents in the municipality are 4.707, i.e. 10, 85% of the 
population. 
The productive structure of the area is characterized by the relevant density of businesses in 
relation to the resident population, as well as by industrialization rates above the national 

https://en.wikipedia.org/wiki/Province_of_Vicenza
https://en.wikipedia.org/wiki/Vicenza
https://en.wikipedia.org/wiki/Lake_of_Garda
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 average. Textile and clothing are the leading sectors; other relevant sectors are: pottery, 
production of furniture, jewellery and precision mechanics. The rate of outsourcing, while 
lower than that of the surrounding provinces. Commercial activities are particularly developed. 
The structure of the workforce is composed of 70% of employees and 30% self-employed and 
freelancers. 
 
Catchment areas: Municipalies of the Alto Vicentino (Thiene, Schio, Marano Vicentino, 
Breganze, Malo, etc.) 
Istituto Professionale Statale “G. B. Garbin” – State Upper Secondary School 
Istituto di Istruzione Superiore “A. Scotton” Breganze – State Upper Secondary School 
ENGIM VENETO - CFP Patronato S. Gaetano Thiene – IVET provider 
 
Catchment areas:  
ENAIP VENETO – Bassano del Grappa – Urban area of Bassano del Grappa and other 
surrounding Municipalities as Cartigliano, Cassola,  Marostica, Nove, Pove del Grappa, Romano 
d’Ezzelino, Rosà, Solagna 
ENTE DI FORMAZIONE I.RI.GEM SOC. COOP. – ut supra 
Istituto di Istruzione Superiore “A. Scotton” Bassano del Grappa - Municipalities of Thiene, 
Schio, Bassano del Grappa, Asiago, Dueville 
Istituto Tecnico Commerciale “Einaudi” – Province of Vicenza but the whole catchment area 
extends outside the Province including also the Province of Treviso and Padua 
 
What other NEET prevention programmes does the school run/organise? 
All the schools/VET providers involved in the pilot testing are actively participating to local 
networks aimed at preventing early school leaving. The main activities can be summarized as 
follows: 
- promotion of specific training / information/vocational guidance initiatives in cooperation 
with public and private actors 
- implementation of specific activities targeting the young population (attending the first years 
of upper secondary schools) involving families and providing tools to help parents in 
supporting students’ transitions 
- implementation of measures to develop in participants a short-long term personal and 
professional skills assessment 
- Promotion of targeted guidance activities for disadvantaged young people at risk of early 
school leaving (peer education, active citizenship, socialisation, peer tutoring/mentoring, 
counselling, Youth Guarantee projects in partnership with local stakeholders, listening desk for 
parents and students 
- Support activities for volunteering 
- Afternoon sport activities 
 
Furthermore, since 2001, a Compulsory Education and Training Regional Registry (AROF-
Anagrafe Regionale Obbligo Formativo) is active at regional level to track students’ fulfilment 
of compulsory education. 
 
Additional context information (number of pupils, percentage with special educational needs, 
socio-economic origin, levels of attainment, non-attendance etc.) 
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Istituto Professionale Statale “G. B. Garbin” 
Pupils attending the school: 1.304 
Foreign students: 248 (19%) 
Students with non-Italian citizenship born in Italy: 61 
Certified Disabled students: 48 
Special Education Needs (SEN) students: 21 
Students with specific learning impairments (dyslexia, dysgraphia, dysorthography, 
dyscalculia): 8, 29%  
Students’ transitions to other secondary schools/VET institutions: 77 
Students withdrawn from school (including students currently participating to Youth 
Guarantee Programmes targeting NEETs): 21 
 
ENGIM VENETO - CFP Patronato S. Gaetano Thiene – IVET provider 
Pupils attending the school: 340 
Students with non-Italian citizenship born in Italy: 85 
Certified Disabled students: 14 
Special Education Needs (SEN) students: 22 
Students’ transitions to other secondary schools/VET institutions: 8 
Students withdrawn from school (including students currently participating to Youth 
Guarantee Programmes targeting NEETs): 54 
 
ENAIP VENETO – Bassano del Grappa 
Pupils attending the school: 240 
Foreign students: 20% 
Certified Disabled students: === 
Special Education Needs (SEN) students: === 
Students with specific learning impairments (dyslexia, dysgraphia, dysorthography, 
dyscalculia): 35%  
Students’ transitions to other secondary schools/VET institutions: 48 
Students withdrawn from school (including students currently participating to Youth 
Guarantee Programmes targeting NEETs): 130 
 
ENTE DI FORMAZIONE I.RI.GEM SOC. COOP. 
Pupils attending the school: 320 
Foreign students: 45 
Students with non-Italian citizenship born in Italy: 45 
Certified Disabled students: === 
Students with specific learning impairments (dyslexia, dysgraphia, dysorthography, 
dyscalculia): 35%  
Students’ transitions to other secondary schools/VET institutions: 65% 
Students withdrawn from school (including students currently participating to Youth 
Guarantee Programmes targeting NEETs): 280 
 
Istituto di Istruzione Superiore “A. Scotton”  
Pupils attending the school: 551 
Foreign students: 13% 
Certified Disabled students: 12 
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Special Education Needs (SEN) students: 15 
Students with specific learning impairments (dyslexia, dysgraphia, dysorthography, 
dyscalculia): 4, 6%  
Students’ transitions to other secondary schools/VET institutions: 23 
 
 
Istituto Tecnico Commerciale “Einaudi”  
Pupils attending the school: 1.308 
Foreign students: less than 10% 
Students with non-Italian citizenship born in Italy: 44 
Certified Disabled students: 24 
Special Education Needs (SEN) students: 15 
Students with specific learning impairments (dyslexia, dysgraphia, dysorthography, 
dyscalculia): 2, 5%  
Students’ transitions to other secondary schools/VET institutions: 0, 9% 
Students withdrawn from school (including students currently participating to Youth 
Guarantee Programmes targeting NEETs): 19 
 

 
PUPIL DETAILS 
Number of participants 
 
Number of pupils offered to take part:  
Ist round Pilot testing: 8 students (2 female and 6 male) 
Istituto Professionale Statale “G. B. Garbin” – 4 students 
Istituto di Istruzione Superiore “A. Scotton” – 2 students 
ENGIM VENETO - CFP Patronato S. Gaetano Thiene – 2 students 
 
IInd round Pilot testing: 8 students (3 female and 5 male) 
ENAIP VENETO – Bassano del Grappa – 4 students 
ENTE DI FORMAZIONE I.RI.GEM SOC. COOP. – 1 student 
Istituto di Istruzione Superiore “A. Scotton” Bassano de Grappa – 2 students 
Istituto Tecnico Commerciale “Einaudi” – 1 student 
 
Number of pupils started on pilot: 
Ist round Pilot testing: 8 students (after the first individual session, two students, initially 
involved in the piloting, decided not to continue the project and were replaced) 
IInd round Pilot testing: 8 students  
 
Number of pupils remaining at end of pilot: 
Ist round Pilot testing: 8 students  
IInd round Pilot testing: 8 students  
 
Main reasons for not completing pilot: 

 
Characteristics of participants 
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Gender (number of boys/girls): 
Ist round Pilot testing: 2 female and 6 male 
IInd round Pilot testing: 3 female and 5 male (1 student withdraw after the first interviews) 
 
Age: The average age of both groups is 16-17. 
 
Ethnicity/Country of origin/Mother-tongue: 
Ist round Pilot testing: 6 Italian; one from Albania and one from Ghana 
IInd round Pilot testing: 6 Italian, one from Macedonia and one from Moldavia 
 
Attainment levels: Lower Secondary school Certificate 
 
How do they compare with other pupils in the school? Other details (e.g. percentage with 
special educational needs, socio-economic origin, year repeats, non-attendance etc.): 
Large number of absences – caused by alienation from school and harder return to the 
classroom; Poor performance and lack of disciplined behaviour - Negative relationships with 
teachers 
Families with low level of education and low economic status 
 

PRE-PILOTING 
Selection: 
 
How were pupils selected for inclusion? 
Pupils were recommended by their school counsellors because of low achievement and 
wavering attendance and selected in cooperation with experts in active labour market policies 
and school dropout prevention pilot programmes. 
 
Who was involved in selecting pupils? ut supra  

 
Organisational 
 
Who was chosen to deliver the programme? (Title/Role/etc.) 
Two facilitators (Elena Colbacchin and Giuliana Corrado) from CPV , experts in active labour 
market policies and school dropout prevention pilot programmes.  
 
How were they prepared to deliver the programme? 
The facilitators were involved in NEETs at RISK project since its inception. They were constantly 
involved in providing feedback during the development and implementation of the model and 
the methodological tools. They were prepared to deliver the programme according to the 
guidelines and recommendation foreseen for staff preparation by IO2 –A2 Application of the 
pilot projects in partners’ countries Implementation phase 
 
Was a multi-agency project group set up? If yes, who was part of it? How often did they meet? 
No 
 

PILOTING 
Programme delivery 
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When did programme delivery start/finish? 
The first round of pilot testing started at the beginning of December 2015 and ended in late 
June 2016. 
The second round of pilot testing started at the beginning of June 2016 and ended in late July 
2016. 
 
Where did it take place?  
 
When did it take place (e.g., outside school hours)? 
Both pilot testing took place out of school as extra-curricular experience at CPV branch 
premises in Schio and at the premises of the Employment Centre of Bassano del Grappa. 
 
What aspects of the model were delivered as part of the pilot? 
Induction/Ice-breaker session(s) 
Guidance sessions 
Work placements or visits 
VET visits/placements 
Portfolio of achievements 
Job search skills session(s) 
Review session(s) 
 
How many sessions were delivered? (specify number and length of sessions) 
Each group session lasted 3-4 hours 
Each company visits lasted 2-3 hours depending on the company availability to host the 
students for the visit 
 
How many pupils attended each session? (include reasons for non-attendance)  
8 pupils for each session. No reason for non-attendance  
 
What happened at the end of the programme? (e.g.  award ceremony, certificates, etc.)  
No special event/ceremony. Delivery of students’ final survey (post-intervention assessment) 
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APPENDIX 2: Summary reports 
SUMMARY REPORTS – PORTUGAL  
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SUMMARY REPORTS – SPAIN  
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SUMMARY REPORTS – ITALY  
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